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Mission Statement 

Corrie nurtures and encourages all children to realise their personal best and to fulfil 

their potential in the academic, sporting and performing opportunities  provided in and 

out of school. Our carefully planned climate of celebration of pupil achievement 

includes a sense of enjoyment that childhood days will be remembered as fun. Our 

vision is of an environment where our children can develop the life skills necessary to 

become fully integrated members of society. Corrie aims to do this by providing a 

caring and stimulating learning environment where all are welcome, respected and 

encouraged to achieve the highest standards in both work and play. Through mutual 

respect and appreciation we aim to provide enrichment and enjoyment for everyone. By 

fostering support and loyalty we offer an environment in which we clearly value the 

contribution of each individual. 

 

1 Purpose of Study 

The study of Literacy develops children’s abilities to listen, speak, read and write 

fluently for a wide range of purposes. Through their study of language children learn 

and communicate ideas, views and feelings. Children become able to express themselves 

creatively and imaginatively as they become enthusiastic and critical readers of stories, 

poetry and drama, as well as non-fiction and media texts. Through reading, children will 

develop cultural, emotionally, intellectually, socially and spiritually.  Children gain an 

understanding of how language works by looking at its patterns, structures and origins. 

Children use their knowledge, skills and understanding in speaking and writing across a 

range of different situations to enhance and communicate their learning. 

 

1.2 Aims 

Our aims are: 

• To develop competence in speaking and listening for a variety of formal and 

informal audiences. 



• To develop a wide vocabulary and a sound understanding of grammatical and 

linguistic conventions in relation to spoken language, reading and writing. 

• To empower children to use discussion in order to develop their thinking so that 

they are able to communicate, share and develop their ideas with others. 

• To enable children to become fluent, enthusiastic and reflective readers who 

confidently read for pleasure and information. 

• To develop children’s skills in writing clearly, accurately and imaginatively so 

that able to adapt their writing for a range of purposes and audiences. 

• To develop children’s appreciation of our literacy heritage.  

 

Spoken Language 

At Corrie we understand the importance of developing children’s spoken 

language in development of the wider curriculum. In particular, we recognise the 

impact of spoken language on the development of reading and writing.  

We aim to provide children with regular opportunities to speak through use of 

‘Kagan’ structures and ‘Talk for Writing’ strategies. The phases of learning 

planned in literacy ensure that children have opportunities to acquire a deep 

understanding of the texts that they read in preparation for writing. 

Activities aim to promote children’s critical response to texts with opportunities 

to develop skills in discussion and debate. Within the phases of learning in 

literacy,  skills and understanding of core drama techniques are included. At 

Corrie, the performing arts are central being one of the drivers for our 

‘Creative Curriculum’. Within each topic opportunities are planned to include 

aspects of drama and performance.  

 

Reading 

At Corrie we ensure that teaching focuses on word reading and comprehension 

skills. In Key Stage 1 and lower Key Stage 2, key words and phonics are taught 

systematically in daily phonic lessons and practised and monitored  part of 

Assertive Mentoring.   

Through guided reading, shared reading and individual reading comprehension 

skills are taught and developed through high quality discussion with the teacher 

using high quality texts. In addition to reading within specific guided reading and 

literacy sessions, further opportunities for reading are planned through story 

times, class novel times, library sessions and the use of texts across the 

curriculum. At Corrie the love of reading, and reading outside school is promoted 

through: reading for enjoyment books; home school readers; book fairs; Book 

Week celebrations and book swaps.   

 



 

 

Writing 

Throughout out the school we ensure that teaching focuses on transcription 

(spelling and handwriting), and composition (which includes structuring spoken 

and written ideas).  At Corrie, time is given outside of literacy lessons for 

additional  practice of spelling, handwriting and grammar. Foremost within 

literacy lessons, transcription and composition is  taught within the context of 

the genre or text. Teachers endeavour to motivate pupils to write and enjoy 

writing by ensuring that the audience, purpose and context are meaningful to 

them. We also seek to increase the children’s ability to use planning, drafting 

and editing to improve their writing and give children opportunity to develop 

stamina for writing through regular extended writing tasks. At Corrie,  key 

expectations for writing extend beyond literacy lessons into others areas of the 

curriculum. 

 

Spelling, vocabulary, grammar and punctuation 

Teachers take opportunities to enhance pupils’ vocabulary throughout their 

reading and writing activities. Dictionaries and thesauri are available and 

children are taught how to use them to develop understanding of word meaning. 

Teachers and teaching staff consciously model Standard English when speaking 

and writing. We enable children to understand and discuss language by 

specifically teaching language about language. 

 

2. Teaching and learning style 

2.1 At Corrie School we use a variety of teaching styles in literacy 

lessons to cater for a range of learning styles. We aim to make lessons as active 

as possible including a range of visual, kinaesthetic and auditory stimuli. Our 

principal aim is to develop the children’s knowledge, skills and understanding in 

literacy. We do this through daily literacy lessons in which children engage in 

whole-class shared reading and/or writing, in addition to whole-class or group 

grammar or sentence activities. Activities to develop spoken language are 

planned into lessons.  From Foundation Stage to Year 2 discrete phonic sessions 

are delivered daily, using the progression and lesson structure set out in Letters 

and Sounds Guidance materials. Where ICT enhances learning and literacy, 

teachers seek to exploit its use within lessons.  

 

2.2. There are children of differing ability in all classes at Corrie School. We 

recognise this fact and provide suitable learning opportunities for all children by 



matching the challenge of the task to the ability of the child. We achieve this 

through a range of strategies. Within all lessons we differentiate and encourage 

children to develop their own ideas. At times, we organise children into ‘Kagan’ 

fours and shoulder partners to encourage collaborative learning which supports 

develops the learning of all pupils. Many of these tasks are opened-ended, and 

thus expectation in outcome is increased for all pupils. At other times, children 

will be grouped according to specific need and ability to allow targeted teaching 

and learning to take place.  

 

3 Literacy curriculum planning 

 

3.1 Literacy is a core subject in the National Curriculum. We use the revised 

National Curriculum (2013) programmes of study to inform objectives. Currently 

(2014/15), Year 2 and Year 6 continue to use follow the previous curriculum for 

English. The writing genres that we cover are currently informed by the 

Literacy Framework but teaching objectives remain in line with the revised 

National Curriculum (2013). Genres for reading follow those set out as statutory 

requirements in the National Curriculum (2013).  

 

3.2 Teachers follow the long-term plan that is set out as describe in 3.1. 

However, teachers may use their professional judgement to alter the content of 

units providing the programmes of study for their year group is covered. This 

allows teachers flexibility to take into account the needs and interests of their 

pupils. 

 

 

3.3 Our medium-term unit plans provide the following: the main objectives to be 

taught; pupil groupings based on current attainment levels; writing targets; main 

outcomes and resources. These plans define what we teach and ensure an 

appropriate balance and distribution of work across each term. In addition, class 

teachers complete a weekly (short-term) plan for the teaching of literacy. This 

lists the specific learning objectives for each lesson and success criteria for 

differing ability groups and gives some details of how the lessons are to be 

taught. The class teacher keeps these individual plans electronically, and they 

may be monitored and reviewed by the Literacy Subject Leaders and SLT 

alongside lesson observations and book scrutiny.  

 

 



4 The Foundation Stage 

4.1 At Corrie we teach literacy as an integral part of our daily work. We relate 

our objectives to the EYFS which underpin the curriculum planning for children 

aged 3-5. We give all children the opportunity to talk and communicate in a 

widening range of situations to respond to adults and to practise and extend 

their range of vocabulary and communication skills. They have the opportunity to 

read, write, explore and learn about words and text in a range of situations. 

Children’s attainment in is assessed at the end of the foundation stage using the 

Early Learning Goals and this is reported to parents. 

 

 

 

5 Contribution of Literacy to teaching in other curriculum areas 

 

5.1 The skills that children develop in literacy are linked to, and applied in every 

subject of our curriculum. The children’s skills in reading, writing, speaking and 

listening enable them to communicate and express themselves in all areas in 

school. 

 

5.2 Mathematics 

 

Literacy contributes significantly to the teaching of mathematics at Corrie. 

Children in the Foundation Stage develop their understanding of number, 

pattern, shape and space by talking about these areas with adults and other 

children. They are encouraged to learn and engage with stories and rhymes that 

rely on counting and sequencing. As children progress into Key Stage 1 and 2 

children are taught how to read and interpret word problems in order to 

identify the mathematics involved in solving the problem. They are taught to use 

precise mathematical vocabulary when explaining and presenting their ideas and 

thinking in mathematics.  

 

5.3 Information Technology 

 

The use of IT enables children to develop as well as use and apply their 

developing skills in Literacy. Children use IT in a range of diverse ways in order 

to develop their literacy skills. For example, pupils use IT based programs to 

develop their phonics and reading skills; use the internet for enquiry work and 

use word processing and presentational software to communicate or present 



their ideas. At Corrie we encourage all children to make their own decisions as 

to whether it is appropriate to use IT as a resource for learning. 

 

 

 

 

5.4 Personal, social and health education (PSHE) and citizenship  

Literacy contributes to the teaching of PSHE and citizenship. Teachers use the 

SEAL materials when planning PSHE lessons throughout the school. At Corrie, 

teachers encourage children to take part in class and group discussion in PSHE 

lessons in a variety of ways including circle time activities.  Planned activities 

within the classroom, encourage children to work together and respect the views 

of others. Older children are taught to research and debate topical issues with 

the context of PSHE. 

During themed weeks, children are taught to form questions and record 

responses when meeting visitors to school. Later, they are taught how to 

present their responses in a range of written forms. 

 

5.5 Spiritual, moral, social and cultural development 

 

The teaching of literacy develops skills through which children at Corrie can give 

their own responses to the moral questions they meet in their work. Their 

understanding and appreciation of a range of texts brings them into contact 

with their own literary heritage as well as texts from other cultures. The 

organisation of pupils within lessons encourages children to work in collaborative 

‘Kagan’ groups, and gives children opportunities to discuss their ideas and 

thinking. 

 

6. Teaching literacy to children with special needs 

6.1 At Corrie Primary School we teach literacy to all children regardless of their 

ability. Teachers provide a range of learning opportunities tailored to the needs 

of the children with carefully planned lessons and activities matched to the 

needs of the children. Work in literacy takes into account the targets set for 

pupils in their assertive mentoring files, as well as those laid out in the provision 

maps - for those children with specific Special Needs.   Children with Special 

Needs also partake in intervention groups, including: phonics, speech and 

language development, handwriting and grammar work. Where appropriate 

Teachers provide help with communication and literacy through modified 

materials or resources such as: 

• Using texts that children can read and understand 



• Using visual and written materials in different formats 

• Using IT  

• Using alternative communication, such as signs and symbols 

 

 

7. Assessment and recording 

7.1 Teachers assess children’s work in a range of ways at Corrie. Teachers make 

regular on-going evaluations about the children’s progress against the learning 

objectives in every lesson and adjust their short-term planning accordingly. 

Additionally, teachers track objectives covered in their medium term literacy 

planning for their classes and making sure those objectives that need revisiting 

are highlighted.   

As part of the school’s ‘Assertive Mentoring’ system, all children are set literacy 

targets which are assessed and reviewed each half-term.  Each child has 

opportunity to discuss their progress in against their reading and writing 

targets during a 10-15 minute meeting with their class teacher at the end of 

each half-term and a record of the child’s targets and levels are sent home to 

parents or carers. 

 

Teachers also make long term assessments towards the end of each school year, 

and these are used to assess the child’s progress. Children in Year 1 undertake a 

phonics screening test in the Summer term. Children in Year 2 and Year 6 

undertake the national tests at the end of Key Stage 1 & 2. Children in Year 3, 4 

and 5 currently undertake optional end-of-year tests in reading and writing.  

Teachers at Corrie use the information gained from these tests alongside their 

ongoing knowledge and formative assessments to inform their judgement of 

each child’s progress against the current National Curriculum level descriptors. 

In addition, the teachers’ assessments of children are summarised and shared 

with parents. The progress and attainment levels reached by children are used 

to identify the next steps in the child’s journey in literacy.  

In EYFS teachers assess children’s literacy (reading and writing), language and 

communication skills on entry to school using on-going observation and individual 

assessment. Again this information is shared with parents and is used by 

teachers to plan children’s next steps and learning opportunities in literacy. 

 

 

 



8. Monitoring and review of Literacy 

Monitoring of the standards of the children’s work and of the quality of 

teaching is the responsibility of the literacy subject leaders and the school’s 

senior leadership team.  

The subject leader is responsible for creating a yearly action plan which sets 

out the actions that are to be carried out over each term. Alongside this action 

plan, the subject leaders with the SLT also monitor the progress of children’s 

progress across the school in reading and writing. Subject leaders, analyse 

assessment data each term, and present their findings in writing in termly 

reports for SLT. The named governor responsibility for literacy meets regularly 

with the subject leader in order to review progress in the subject. The work of 

the literacy leaders also involves supporting colleagues in the teaching of 

literacy; being informed about the current developments in the subject area as 

well as providing a strategic lead and direction for the subject in the school.  

 

It is the responsibility of class teachers to consistently follow this policy to 

ensure continuity and progression. It is the head teacher’s responsibility to 

support the strategic plan for literacy.   

 

 

Signed 

 

 

Subject Leaders: 

Anne Marsden & Andrea Ethell 

 

Date discussed with Governors: 19/01/15 

Date of review: Spring Term 2016 

 

 

        9. Spelling  

The Teaching of Spelling 

Learning objectives for spelling are taken from the New Revised National 

Curriculum 2013. Teachers use the appendix contained within the document and 

Assertive Mentoring Key Word Lists to inform word list for spelling. 



EYFS and Year 1 spelling rules and keyword spellings are taught primarily 

through daily discreet phonics sessions based on the Letters and Sounds 

programme. In Year 2 this continues until the children complete Phase 5 after 

which they begin learning set out in the Support For Spelling document. In KS1 

regular slots are also planned in for practising spelling highlighted as errors in 

children’s work and from Assertive Mentoring Key words Spelling tests and 

spelling practise ‘strategy’ lessons. In KS2 spelling continues to be taught 

through SPAG lessons, using the Support For Spelling document and in spelling 

practise ‘strategy’ lessons. Children with SEN may continue to access KS1 Phonic 

sessions where appropriate for their needs. The delivery of both of these types 

of lesson enable children to learn and apply spelling rules and to learn how to 

practise spellings independently. Teachers use practical activities and 

collaborative learning approaches using a variety of KAGAN structures to 

engage children in spelling investigations and ‘Talk for Spelling’ activities. 

 In KS1 and KS2 Teachers also plan for spelling objectives to be embedded in 

teaching of Literacy Lessons to allow application of skills in the context of whole 

texts. 

The range of strategies used for spelling practise increases as the children 

move through school. Teachers encourage children to reflect upon the most 

suitable strategy for their learning style and /or particular type of word. 

Practise of Spelling / Marking of Spelling Errors in Children’s Work 

From Year 2 upwards Teachers ensure each child has an individual Spelling 

Journal (separate to a SPAG book). SPAG books might contain taught spelling 

rules work whereas Spelling Journals contain taught spelling practice/ spelling 

strategies. The Journals are organised into the following sections: TAUGHT 

STRATEGIES FOR SPELLING AND SPELLING PRACTISE, INDEPENDENT 

PRACTICE OF INDIVIDUAL SPELLINGS and ALPHABETICAL WORD LOG. 

Teachers plan in ‘Spelling Practise’ time and time to look through work to 

identify and log spelling errors. Spelling practice for individual spellings needs to 

be sustained and frequent in order to have impact.  

Teachers highlight spelling errors in a child’s piece of writing, using green 

highlighters. The words teachers chose to highlight are those the child should 

already know (i.e. from the Key Word list from previous years) plus those for 

which the spelling rule has recently been taught. Teacher select between 3 

and 5 words to highlight depending on children age and ability. They record the 

correct spelling at the side/in the margin/on a post it note/ at the end of the 



work. Children  are given designated time (during FIX IT or specific spelling 

practise time) to record the highlighted words in an alphabetical spelling log at 

the back of the child’s Spelling Journal. Teachers monitor where spelling errors 

are made in consecutive pieces of work and where these are recurrent are given 

as homework. In KS1 errors from Assertive mentoring Key word spelling tests 

are also given as homework.  

When marking teachers highlight where words are spelt incorrectly for their 

correct grammatical use (a correctly spelt word that does not agree e.g. was 

/were their /there). I have highlighted the whole sentence for the child to 

rewrite and the end of their work. Teachers direct children to use appropriate 

strategies for practice of this type of grammatical spelling error (a whole 

sentence practice rather than as isolated word). 

Teachers exercise professional judgement and sensitivity to individual 

differences and children with additional needs and adjust the approaches 

outlined to fit the needs of the child. 

 

 

 

 

 

 

 

 

 

 


